
PRIMARY SPELLING INVENTORY

This inventory is designed to assess the word knowledge students bring to their reading
and spelling. Students are not to study these words because that would invalidate the
purpose of the inventory, which is to find out what they truly know. Youcan administer
this same list of words three times (September, January, and May) to measure students'
progress.

The words are ordered by their difficulty for grade levels K through 3 and sample
the features students are to master during these years. Have students spell enough
words to give a sense of the range of ability in your class. For kindergarten, students
spell the first 5 to 8 words. First graders spell at least 15 words and second and third
graders spell all of the words on this list. Students who spell nearly all of the words cor
rectly can be asked to spell words from the Elementary Spelling Inventory.

Instructions

Administer the spelling inventory the same way you would a spelling test, but assure
the students that this is not for a grade but to help you plan for their needs. Call the word
aloud and use it in a sentence to be sure students know the exact word. Copy a Feature
or Error Guide for each student and staple it to the student's paper.

Directionsfor UsingtheFeature Guide. For each word, check the features spelled cor
rectly that are noted in the columns at the top of the Feature Guide on page 302. Add
an additional point in the "correct" column if the word is spelled correctly. Do not
count reversed letters as errors but note them in the boxes. If unnecessary letters are
added, give them credit for what is correct but do not give them credit for a correct
spelling (e.g., Iffan is spelled FANE, the student still gets credit for representing the
short vowel).

Total the number of points under each feature and across each word, allowing
you to double-check your numbers. The total score can be compared over time, but
the most useful information will be the feature analysis. Look down each feature col
umn to determine the needs of individual students. For example, a student who
spells 6 of 7 short vowels correctly on the primary inventory is knowledgeable about
short vowels although some review work might be in order. A student who spells
only 2 or 3 of the 7 short vowels needs to be involved in word study around this fea
ture. If a student did not get any points for a feature, then earlier features need to be
studied first. To determine a stage of development note where errors fall under the
stages listed at the top of the Feature Guide.

Arrangestudents' papers in order fromhighest totalpoints to lowest total points be
fore transferring the numbers across the bottom row of each student's Feature Guide to
the Classroom Compositeon page 322. For a sense of your groups' needs and to form
groupsforinstruction, highlight studentswhomake two or more errors on a particular fea
ture. Ifyou call out less than the totallist,adjust the totals on the Classroom Composite.

Directions for Using the Error Guide. Using the Error Guide on page 303, circle each
error or write in the student's spelling by the error that is most similar. When a word is
spelledcorrectly, circle the spellingat the end of the string oferrors. Afterallwords have
beenscored, determine where mostcircled wordslieand lookat the top rowofthe table
for the developmental spelling level for this student. Total the wordsspelled correctly
and note where the student is within the stage:early in the stage, in the middle, or late in
the stage. Use the Spelling-by-Stage Classroom Organization Chart on page 327 to or
ganizeword study groups and to find the developmental levels, the types of features,
and the chapter in Words Their Way to turn to for activities.
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